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Statement of intent: 

 

At Shawlands Primary, we intend to create confident writers who develop stamina for writing throughout school. We aim for all of our children to be 
independent writers, building on a range of skills as they work through each journey of writing. Throughout this journey, we use a Gather, Skills, Apply 
approach. This allows our pupils to understand and explore the importance of each part of their writing journey. We ensure the children of Shawlands 
are immersed in a range of genres and have a clear understanding of purpose. Our learners will have a secure understanding of the purpose of a text 
type, the purpose and intended impact of writing skills/tools and the ability to carefully select vocabulary with careful attention to the desired effect on 
the readers’ thoughts and feelings. Our learners are challenged and encouraged to take risks and view mistakes as another part of the learning process. 
Our learners will always set high expectations for themselves where they take pride in all aspects of learning and in everything they produce.  

 

Shawlands Primary School: 

 

 Recognises the effect that a confident, fluent and coherent understanding of English will have on a pupil’s progress, both inside and outside of the 
school environment.  

 Understands how a strong grounding in English will impact the future learning and development of a pupil in all aspects of their life  
 Provides a balanced and broad curriculum, which encompasses writing practice, including handwriting, spelling, widening vocabulary, and writing 

for different styles, purposes, and audiences, as well as focussing on spoken English, reading, grammar and pronunciation.  
 Ensures that all staff members are aware of planning, assessment, teaching and learning requirements for the English curriculum.  
 Ensures that all pupils know how to plan, practise, evaluate their work as well as carry out an effective edit and improve process.  
 Ensures that all pupils understand all elements of English, as per the national curriculum.  

 

 

 

 

 

 

 

 

 



    Implementation  

Our school provides daily English lessons that are progressive and support skill development. Pupils are given a range of writing opportunities including 
the use of paired, group and independent writing tasks. This is developed across Key Stages, so that the pupils learn to respond appropriately and 
supportively to each other.  

Writing Learning Journey and lesson timings 

Each unit of writing will consist of learning done through roughly a 2-3 week learning journey and will be done through 1 hour lessons during the 
morning from Monday to Thursday. This is in order to ensure that the build-up of knowledge and skills is progressive and clear. Although the pedagogical 
process is detailed for each lesson, teachers have the professional scope to make adjustments where they think they are needed. For example, if more 
than one lesson is needed to embed a skill then this can be done or if an extra lesson is needed for drama/speaking and listening then teachers have the 
freedom to do so. This being said, there is an expectation that each stage of the learning process takes place and is evident through books, learning 
environment and planning. Learning journeys can be based on texts, videos, real life events, images or lyrics from a song (anything that might get the 
children excited about writing).  

Foundation Stage  

The Early Years Foundation Stage Curriculum is followed to ensure continuity and progression from entering Nursery, moving through the Foundation 
Stage and then through to the National Curriculum in KS1 and KS2. The Early Years Foundation Stage Curriculum is divided into prime and specific areas 
of learning and development. 'Communication and Language' is one of 3 prime areas that are fundamental to supporting their language development. 
'Communication and Language' is made up of the following aspects: listening and attention, understanding and speaking. ‘English' is one of 4 specific 
areas which include the development of essential skills and knowledge and is made up of the 2 aspects: reading & writing. Children learn through play, 
speaking and listening activities, teacher modelling, group work and self-direction.  

 

Key Stage 1 and Key Stage 2  

In English lessons across both Key Stages, teachers plan a sequence of lessons that explore quality texts and give pupils the opportunity to practice 
writing and reading skills. Teachers model these skills on regular basis and planning, editing, publishing and ICT based tasks can be planned in as part 
of the teaching sequence.  

At Shawlands Primary School we teach a discrete Spelling and Handwriting session on a Friday (ref Handwriting section). These skills are then applied 
in pupil’s writing. We provide opportunity for pupils to write in a range of context across the curriculum. Planning these writing opportunities help us to 
develop confident, enthusiastic writers who can express themselves in a variety of different styles and across a variety of contexts. This provides our 
pupils with regular opportunities to write for a range of purposes and audiences. Writing tasks are specific and meaningful, and often meet a purpose to 
engage pupils and to illustrate how their writing skills can be applied to real life contexts. Editing work is an essential skill when writing. Pupils will be 
taught how to edit and improve their work as an integral part of the writing process. When writing pupils are expected to incorporate all the features set 
out in our agreed ‘non-negotiables’. Pupils are expected to do this when writing in English lessons and all writing across the curriculum. (ref English 
Non-Negotiables) 

 

Key Stage 1 timetable  



 

 



Key Stage 2 timetable 

 



 

  

The Shawlands writing learning journey 

Gather 

Type of lesson What does this look like? Example activities 

Hooks  Children will begin their learning journey with a hook or experience 
to engage them in their learning. 

Letters 
Videos 
Mock-ups (e.g crime scene) 
Role-play 
Artefacts / resources to investigate  
Research 

Exposure  Children will be study and complete tasks linked to a variety of text 
types within the chosen genre to fully understand the style, purpose 
and audience. 

Inference grids 
Role on the wall  
Freeze frames  
Guided reading style activities 

Text analysis  
 

Children will deconstruct texts by discussing its key features. Analysing WAGOLLs 

Vocabulary  Children should unpick the vocabulary in the text and the impact it 
has upon the reader.  

Shades of meaning  
Magpie activities 
Zones of relevance  
Vocabulary sentence building  

  

Skills  

Type of lesson What does this look like? Example activities: 

Practising  Children will complete sentence level tasks that allow them to 
practise skills that they have been taught in that lesson. It is vital 
that children understand the purpose of the tool they are using and 
its desired impact on the reader for this text type.  

• Using stimulus to write descriptive sentences. 

• Chopped up sentences to explore sentence 
structure / cohesion / punctuation.  

• Using stimulus to write sentences with a 
single skill focus. 

 

Consolidating skills Children to complete activity to consolidate learning around the 
skills and vocabulary they have learnt so far. This should be related 
to the stimulus where possible but should not be in the form of the 

• Mini writing tasks linked to the stimulus to 
practise using multiple features. 



writing you expect to do as the end piece. This is so that children 
have the opportunity to apply their learning in a different context.  
 

Planning  Children to plan their piece of writing based on the stimulus. Here, 
children are given a planning frame where they are guided into 
using the skills taught as part of the learning journey as well as the 
words of the learning journey. 

• Boxed up plans. 

• Planning frames. 

• Note taking. 

 

Apply 

Type of lesson What does this look like? Example activities: 

Up levelling  Children will be given the opportunity to re-write an example of the 
end piece which is not to a high standard. The purpose of this is to 
give the children the chance to up-level writing, apply the use of the 
skills taught and apply the use of the words of the learning journey 
without being distracted by the content and context as this will 
already be within the WABOLL. Your WABOLL should show a poor 
example of use of vocabulary and use of writing tools but otherwise 
should not contain mistakes or sentences that do not make sense.  

 

Shared writing  The class teacher must lead a shared write with the children, prior 
to drafting, so that they will have an idea of where to lead their 
own writing. During the shared writing session, it is vital that you 
‘think out loud’, purposefully referring to the skills/writing tools and 
spelling rules you are focusing on. 

 

First draft  Children will complete a first draft using their plans, working walls, 
previous work that has been marked with feedback and the shared 
writing done with the class teacher.  

 

Editing Children will read back through their own writing. Whilst doing 
this, they will look for errors in punctuation, spelling and grammar 
and text mark this in blue pen. Once they have done this, they will 
then use a footnote system in order to improve/add sentences or 
sections to their work for their final draft.  
Explain that the expectation is that they add/change at least 3 
sentences of sections of writing as a minimum.  
NOTE: Corrections or edits, where one word is being changed or if 
there is a punctuation mark being added, should be done in the 
body of the text. Anything beyond this where children are changing 
or adding a whole sentence or a paragraph, this should be done as 
a footnote. Ensure that pupils understand that during this process 

• Self-assessment 

• Peer assessment  

• Whole class assessment by screen sharing 
 



they should think about all aspects of writing they can improve, not 
just skills within that learning journey. This is so that children focus 
on what can be improved holistically. 

Final draft with 
continuous 
improvements  

To be completed, where the class teacher feels necessary, at the end 
of a unit and must include all the edits and improvements that have 
been made during these sessions. This should be done in children’s 
Literacy books or on a writing frame and then stuck in. It is vital 
that children understand that this is not just an exercise in writing 
up the first draft with improvements in our best handwriting. Model 
to the children how we should continue to improve our work as we 
write mentally. When modelling how to make continuous 
improvements, it is important to think out loud so children can ‘see’ 
your and understand why you are making these changes.  

• Teacher modelled editing – WABOLL to 
WAGOLL 

Post consolidation 
activities  

After assessment of the learning during the learning journey, a 
follow-up lesson should be done which addresses any skills that 
have not been fully embedded. This can be a stand-alone lesson, 
can be linked to the context of the unit or linked to a new context. 
Think about how children who have secured all skills can be 
challenged here. For example, if a child has secured their use of 
relative clauses, can they apply this to different forms of writing? 
Can they use the relative pronoun ‘whose’? Depth Writing 
challenges at this point would be highly suitable for children who 
were secure in their understanding. 

• SATS style questions 

• Discrete application tasks  

• Mini writing challenges 

• Depth writing tasks  

 

 

 

 

 

 

 

 

 

 



 

Overview of a unit 
1 
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Hook – There must be a hook into the learning journey in order to make the writing engaging and purposeful. 
These hooks can be small and simple or as extravagant as you want. You may stage a break-in, show the 
children a letter from the Prime Minister, dig up a time capsule, put forward a request form the Police for the 
children to write a description of a suspect etc.  
 
New vocabulary of the learning journey – Children are to be introduced to the words of the learning journey 

here. These must be explained to the children with examples given and the use of these words should be 

modelled so that pupils have a secure understanding of how to use vocabulary appropriately and in context. 

Children will then be given the opportunity at this point to compile sentences using these words. In their 

toolkits, children should copy these words into their vocabulary banks to refer to throughout the year. New 

vocabulary should also be added to the working walls as discussed further below. (See example)  

Introduction to text type through WAGOLL - Looking at features within the genre including which writing tools 
are best suited and why with focus on purpose – this shows the children the expectation of what they 
themselves are aiming for by the end of their unit of work. This should include: 

• Features of the genre you are covering (e.g. if you are writing an autobiography it should have key 

dates, be written in chronological order, first person pronouns etc.)  

• New vocabulary of the learning journey  

• Evidence of the skill(s) that you will be covering (writing tools). 

Where possible, the WAGOLL is written by yourselves, this way you can easily show the above 
expectations. 
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First skill of the learning journey - Here, you will focus on one of the two skills children will be applying in this unit of work. These must be related to 
the National Curriculum and should be referred to as ‘Writing Tools’. It is vital that children understand the purpose of the tool they are using and its 
desired impact on the reader. E.g. I will use contrasting conjunctions as this will help add detail for the reader in relation to an opposite point.  
This is an opportunity for the children to fully understand the writing tool/s they will be using. At this point you will produce a guide to place on 
your working walls for children to refer to. 
These working wall guides may stay up for as long as they are required beyond a unit of work, as children may need to refer to these when applying 
tools to other writing independently. 
 
Based on the first skill you taught the children, they will complete sentence level work in the context of the stimulus they are using to form their own 
writing. E.g. For the video Alma, if you were focussing on the skill of using relative clauses, the children would produce sentences that apply this 
skill…  

• Alma, who was a carefree girl, skipped through the icy streets of the city.  

• The workhouse, that was notorious amongst the desolate children of London, was the last place I wanted to go. 

3 
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Second skill of the learning journey - Here, you will repeat the process of teaching a skill but focussing on a different skill/writing tool. Again, 
produce a guide for the working wall that will aid children’s understanding and independence.  
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Consolidation of skills - Children to complete activity to consolidate learning around the two skills they have learnt so far. It is important that they 
aim to include vocabulary for the learning journey in their application. Following the second input of a skill/writing tool, here children are expected to 
produce writing where they are applying the use of both skills learnt during this unit so far. The may be in the form of a character/setting 
description, a short extract, a different POV etc. but should be related to the stimulus where possible. This should not be in the form of the writing 
you expect to do as the end piece. This is so that children have the opportunity to apply their learning in a different context.  

5
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Re-writing a WABOLL – Children here will be given the opportunity to re-write an example of the end piece which is not to a high standard. The 
purpose of this is to give the children the chance to up-level writing, apply the use of the skills taught and apply the use of the words of the learning 
journey without being distracted by the content and context as this will already be within the WABOLL. Your WABOLL should show a poor example 
of use of vocabulary and use of writing tools but otherwise should not contain mistakes or sentences that do not make sense. Before children are sent 
to re-writing the WABOLL, there should be discussion, modelling and scaffolding on how the WABOLL can be improved. It is important that in 
addition to the skills of that particular learning journey being discussed, other writing tools appropriate to the learning journey are also talked about 
and used as a way of improving the WABOLL.  
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Planning stage - Children to plan their piece of writing based on the stimulus. Here, children are given a planning frame where they are guided into 
using the skills taught as part of the learning journey as well as the words of the learning journey. Please see examples: 
 
 
 
 
 
 
 
 
 
 
 
 

7 

A
p
p
ly

 

First draft preparation with focus on SPAG skills – Before a first draft is complete, the class teacher must lead a shared write with the children so 
that they will have an idea of where to lead their own writing. During the shared writing session, it is vital that you ‘think out loud’, purposefully 
referring to the skills/writing tools and spelling rules you are focusing on. When children write their first draft, it is important that they are reminded 
to refer to their plans and refer to the working wall to help them in their writing. 
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Edit and Improve using the annotation and footnote system – Children will independently and/or collaboratively read back through their own 
writing. Whilst doing this, they will look for errors in punctuation, spelling and grammar and text mark this in blue pen. Once they have done this, 
they will then use a footnote system in order to improve/add sentences or sections to their work for their final draft. Explain that the expectation is 
that they add/change at least 3 sentences of sections of writing as a minimum.  
NOTE: Corrections or edits, where one word is being changed or if there is a punctuation mark being added, should be done in the body of the text. 
Anything beyond this where children are changing or adding a whole sentence or a paragraph, this should be done as a footnote.  
Ensure that pupils understand that during this process they should think about all aspects of writing they can improve, not just skills within that 
learning journey. This is so that children focus on what can be improved holistically.   
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Final draft with continuous improvements - Must be completed at the end of each unit and must include all the edits and improvements that have 
been made during these sessions. This should be done in children’s Literacy books or stuck in when completed –It is vital that children understand 
that this is not just an exercise in writing up the first draft with improvements in our best handwriting. Model to the children how we should continue 
to improve our work as we write mentally. This is so that self-improving and on-going editing becomes second nature to children. When modelling 
how to make continuous improvements, it is important to think out loud so children can ‘see’ your and understand why you are making these 
changes.  
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Post consolidation lesson – After assessment of the learning during the learning journey, a follow-up lesson should be done which addresses any 
skills that have not been fully embedded. This can be a stand-alone lesson or can be linked to the context of the writing done. Think about how 
children who have secured all skills can be challenged here. For example, if a child has secured their use of relative clauses, can they apply this to 
different forms of writing? Can they use the relative pronoun ‘whose’? Depth Writing challenges at this point would be highly suitable for children 
who were secure in their understanding.  
 

 

Working Walls 

These are an extremely important part of the learning process as they provide children with a form of continuous provision they can keep referring to throughout 

the journey. These should detail the skills being taught, give explanations and model examples. These should be written on clearly and placed where all children 

can see them. During the process, the working walls should be referred to regularly and often as a way of modelling their use. The children should see that you 

are using these as a form as of continuous provision. These should remain on the walls for as long as the children need and should remain after a learning 

journey so children are reminded and encouraged to use these skills in other writing. New vocabulary (see below) should be changed regularly with the learning 

journey and words left up to continue to use throughout the year. The Gather, Skills, Apply process should be used on working walls to show children the 

journey their writing has taken.  

New Vocabulary for our Journey  

For each journey, children will be introduced to new words. These words should be 

relevant to the work being produced within the English learning journey. As part of our 

work on continuous provision across the school, children will expand their vocabulary 

and knowledge of vocabulary, encourage children to improve their writing and spelling 

and allows independent learning. There must be a minimum of 6 new words introduced 

to the children during each learning journey.  

These words should be displayed in classrooms on working walls and should include 

the definition of the word, what type of word class it is and an example of the word 

within a sentence (related to the stimulus).  Where possible, the example sentences 

should be created using the skills being taught for the learning journey. So, if one skill 

being taught is fronted adverbials, the example (some, not all) sentences should include 

fronted adverbials.  

These could be premade and printed either on A4 or A3 so that they are visible by ALL 

children. (See example adjacent) or could be written directly onto the working walls.  

These should include the word, word class, definition, an example of the word used in 

a sentence and synonyms for that word.  

 



Spellings 
Each week, children will be taught a spelling rule/pattern based 

on the curriculum explicitly as part of Friday’s lesson. Children 

will then be expected to apply this rule in sentences based on the 

context of their learning. Spelling will be sent home via Spelling 

Shed and certificates are awarded in Friday’s assemblies for 

children that have accessed this at home throughout the week.  

Throughout the year, children are also asked to spell and 

identify the common exception words for their year group. These 

words are displayed around the classroom for them to practise.  

 

Dictation 

Dictation should be done weekly as part of the national 

curriculum requirements. These should test the spellings given 

out for that week and punctuation as well as punctuation rules 

for your year group. These could be in the form of sentences or 

a paragraph. Once these have been read out and the children 

have written these, they are to mark their own work. As much 

as possible, these sentences/paragraphs should be written 

using the skills that are being taught in that week’s learning 

journey and should, where possible, link to the context of the 

writing for that learning journey too. These lessons will be 

taught on a Friday during the discrete SPAG sessions.  

(See example adjacent.)  

 

 

 

 

 

 



Text types covered  

 

 

 

 



Equal spread of coverage of genres 

Genres of writing should be covered with an equal spread throughout the year and progression should be apparent in each year group. The text types 

taught in each year group can be found on our writing curriculum policy. We use a progression of genre skills document (see below for examples) to 

ensure the correct skills are taught and to allow for challenge for higher ability pupils.  
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file://///10.72.0.2/Shared/Hannah%20Darrington/Literacy%20Lead/Writing/Progression-through-Genres.pdf


Writing Assessments 
 
At Shawlands, we assess writing in a number of ways. We assess daily during lessons, giving verbal feedback and asking children to make instant 
changes and improvement to their work, through marking and feedback, children are given time to check back on this at the start of the next lesson, at the 
end of each week/unit, using our unit objectives (see example below) and also through independent writing assessments.  
 
 

At the start of each unit/week each child will have an objectives sheet stuck into their books. They will be made aware of the objectives at the start of each lesson and 
will then focus on these individually throughout the unit of work. At the end of the unit/week, the teach will be able to check off whether any of these objectives have 
been met. This will then support children’s writing levels and planning for future writing assessments.  
 
 
Key Stage One’s Unit Objective sheets                                                                              Key Stage Two’s Unit Objective sheets  
 
 

 
 

 
 
 
 
 
 
 
 
 
 



 
 

As part of our assessment and internal moderation, we judge writing with a holistic view looking at a range of writing across the curriculum. Following 
the objectives as they are set out in the national curriculum, we make our assessments using the following assessment frameworks (See example below). 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
Within their phases, staff are free to be creative and choose the genres and text types for their own writing assessments. We encourage staff to select 
genres and topics that are be engaging and will allow the pupils to show their full writing potential. There is however an expectation regarding the 
amount of assessments throughout the year.  
 

Autumn 1 Autumn 2 Spring 1 Spring 2 Summer 1 Summer 2 

One shorter piece One piece  Two pieces Two pieces Two pieces One piece 

file://///10.72.0.2/Shared/Literacy%202021/Writing%20assessment%20tick%20sheets/Shawlands%20New%20Writing%20Assessments/Year%206%20with%20KPI's.docx


Handwriting 

Throughout Shawlands Primary School, we follow the ‘Teach Handwriting 

Scheme’. We expect to see pupils using or developing their gross and fine motor 

skills during handwriting sessions through warm-up activities at the start of 

sessions. These activities will allow pupils to develop their pencil grips and then 

improve their handwriting. We follow a print into cursive route throughout school, 

starting with print in Year 1 and moving onto cursive in Year 2 and above.  

Handwriting is taught at least three times a week and constantly monitored in all 

pupils’ books. Children that are struggling with their handwriting will be placed in 

an intervention to help support them.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 


