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Our Promise 

 
We will provides a balanced and broad curriculum, which encompasses writing practice, including handwriting, spelling, punctuation, vocabulary and 
grammar, as well as focussing on spoken English, reading, grammar and pronunciation. 
  
We will encourage a love of writing and allow children to see the possibilities in writing, by giving our writing units a clear purpose.  
 
We will ensure that all staff members are aware of expectations of planning and assessment, and use these to inform their lessons and narrow gaps in 
writing.   
 
We will ensure that all pupils know how to plan, practise, evaluate their work as well as carry out an effective edit and improvement process. 
  
We will ensure teachers deliver exciting, stimulating and purposeful lessons that embody recent pedagogical recommendations, to inspire children to want 
to write.  
 
We will ensure that all children, including pupil premium, gifted and talented and SEND, make personal progress in writing.  
 
 
Intent – What are we trying to achieve? 
 
At Shawlands Primary, we have a clear intention for our writers: 
 
We intend to produce confident writers who develop stamina for writing throughout school and understand the power of the written word, and how it is 
used for a variety of purposes and careers in the wider world.   
 
We intend to create independent writers, who can build on a range of skills and draw on previous learning as they work through each journey of writing.  
 
We intend to produce creative writers, who enjoy experimenting with vocabulary and sentence structure, feeling genuine pleasure from being authors 
and producing their own writing, in their own style.  
 
We intend to produce motivated writers, who challenge themselves and take risks within writing, viewing mistakes as a part of the learning process. 
 
We intend to produce proud writers, who have high expectations for themselves who take pride in their writing and want to share it with others.  
 

Implementation – What does the Shawlands English Curriculum look like? 

 

 



Writing in EYFS – an overview of our approach 

Communication and language sit at the heart of writing in EYFS – everything we do around building language and supporting communication feeds 
into the writing that our children do, even at the very earliest stages of their mark-making.  We play around with language, using rhyme, alliteration 
and listening activities to build the phonological awareness that is so vital as a basis for learning phonics.  The more vocabulary the children have and 
are exposed to, the better placed they will be to become fluent writers.  We look for every opportunity to introduce them to new words when they are 
ready for them, by modelling new ways of describing the world through interesting topics and a vibrant and stimulating environment, both inside and 
outside.  Drawing club, which we will come onto later, has had a huge impact on children’s’ vocabulary. 

Children’s physical development is critical for the act of writing.  It isn’t just good finger strength that will support children to develop into effective 
mark-makers.  Children also need a solid foundation of core, trunk, shoulder and leg strength, as well as good hip and knee pivots.  Everything we do 
around physical development in our classroom feeds into the aspect of writing, because when children are active they are developing core strength, 
dexterity, and hand-eye co-ordination. 

It is tempting to view writing as something that always completed whilst sitting at a desk. However, it is more useful for physical development to 
create opportunities for mark making that are not desk-based at all. 

For example, sticking paper on the underside of a desk so that children can write upside-down, hidden in a den, or using easels, chalks on the floor and 
clipboards.  Children in our classroom are also given opportunities to use different mediums and tools to develop shoulder, arm and wrist strength. 

At the end of Nursery, our aim is for every child to be able to write some letters accurately and use some of their print and letter knowledge in their 
early writing.  For example: writing a pretend shopping list that starts at the top of the page; writing ‘m’ for mummy. 

Once children have transitioned to Reception, they start Drawing Club (see below) and formal Read Write Inc sessions continue throughout Reception 
and Key Stage 1 too. 

 

Writing within RWI Phonics 

Handwriting in the EYFS is taught during Read Write Inc (RWI) phonics sessions. Letter formation is taught using the rhymes and pictures. Parents are 
informed of the rhymes in order to help their child learn the formation of the letters.  In EYFS children begin forming letters on blank paper in order to 
focus on correct letter formation.  As they succeed with this they are given lines to write on.  Read Write Inc is taught formally to most of our children 
from the Summer Term of Nursery.  Phonics is taught from Nursery to Year 2, however, as we recognise that childrens’ learning develops at different 
rates, some children may still be working on their phonics in KS2. 

 

As soon as children know the first 5 sounds (m, a, s, d, t) they are taught how to write short words containing these sounds e.g. at, mad, sad, using 
their ‘Fred fingers’. This means to pinch a finger for each sound in the word. Once they know the next set of sounds they are taught how to write the 
next set of words and so on. When they start learning digraphs (or “special friends” as we call them in RWI) they are taught how to write words with 



these new sounds in. From green group children are also taught how to write sentences containing a capital letter and a full stop as well as how to edit 
a pre-written sentence containing spelling and grammatical errors. 

 

Drawing Club 

In FS2 we have introduced Drawing Club as a vehicle to develop childrens’ writing skills over the year.  Drawing Club is the brainchild of author and 
childhood advocate Greg Bottrill.  Greg is also a former EYFS leader and assistant head teacher.   

Drawing Club incorporates story sharing, speaking and listening, drawing, writing, vocabulary, mathematics, imagination and collaboration. Each 
week we focus on a different story, traditional tale or animation from the past.  Initially the children spend a short time together, as a whole class, 
exploring vocabulary linked around the focus story.  Here is an example of the vocabulary we explore: 

Focus Story: Not Now Bernard 

Vocab: gobble, destroy, ignore, fiercesome, chomp, leaking, splatter, astonished 

Drawing Club is a time for children to be creative with their imagination.  They are taken on an adventure with words, actions and descriptive 
drawings.  

The children use their imagination to create a theme, object or character from the story and they use their stories as a conversation starter to talk 
about what their picture means to them.  We sprinkle new and exciting vocabulary over them as we discuss their drawings and children begin to use 
these new and exciting words too. 

The drawings then have meaning and allow for purposeful mark making and imaginative play in the environment. 

Children are encouraged to add secret passwords, magic powers or spells, hidden symbols, letters or numerals in their drawings. In September, the 
sessions may be purely drawings based or even incorporating letter-like shapes but this will progress throughout the year to labelling their drawings 
with initial sounds, CVC words and eventually writing sentences about their drawings. 

The children love coming to Drawing Club and are eager to share their ideas! 

 

Writing in KS1 

Year 1  

In year 1, we believe children should focus on the ‘fundamentals of writing’. This includes sitting correctly at a desk, pincer grip, correct letter 
formation, phonetic knowledge, finger spaces, capital letters and full stops. For this reason, year 1 writing predominantly uses dictation sessions to 
deliver the writing curriculum.  

A typical Y1 writing lesson 



A lesson starts by the children being immersed into their writing focus through a text, video, picture, experience or object. This hook lasts for the week, 
so the first lesson of the week may involve longer immersion, with less writing, depending if the teacher is revealing the whole text/video etc. or just 
part of it. The immersion can allow the children to be exposed to different genres, though the children aren’t expected to emulate this in their writing. 

The children would then engage in discussion of what they have experienced. This could involve gathering vocabulary, drama, discussion or retelling the 
story. The aim of this part of the lesson is to ensure the children fully understand what they have experienced and to promote oracy. 

The teacher will then model a shared sentence, which has been carefully planned to include phonetically decodable words, though the children can help 
give ideas based on their discussion previously. At this point in the lesson, the teacher must draw attention to the fundamental skills mentioned 
earlier. Teachers may use songs, rhymes and actions to encourage children to remember key skills. The teacher would then hide the sentence and the 
children would then move to their desks to write the sentence themselves, using the skills modelled by the teacher. The teacher would reveal the 
sentence again and allow the children to ‘tick or fix’ their sentence, a skill which the children are familiar to due to their phonics sessions. 

The teacher would then dictate some additional sentences for the children to write, with the expectation that the children are using the skills that have 
modelled. The amount of sentences written by the children will build up through the year.  The teacher would then direct the children to tick or fix their 
sentences, with the teacher modelling the sentence on the whiteboard. Any children who have mastered the fundamental skills, or have finished their 
dictated sentences quickly and they have been marked correctly, can be challenged to write some sentences of their own independently.  

 

A typical Y2 writing lesson 

The structure of year 2 lessons is very similar to our year 1 lessons. They start with immersion, then are shown a modelled sentence, followed by the 
children writing this down, followed by dictation. However, in year 2, our pupils start to write in the form of different text types and have a wider 
range of skills that they need to include. Because of this, the teacher will introduce text types as part of their immersion, and this, along with the 
writing skills selected for the lesson, will be reflected in their modelled sentence. E.g. if the immersive experience was a visit to the zoo, then the Y2 
children would be exposed to a fact-file, and the dictated sentences would be written as a fact-file.  

The children would then build on this ‘fact file’ throughout the week, adding more sentences each day, so that by Thursday, they have written a full 
fact-file.  

The children write the same text type for 3 weeks, building independence throughout. Typically, week 1 would be fully dictated, week 2 would involve 
some dictation and some independent sentences, and week three would be fully independent to allow for assessment. 

As with year 1, any pupils who have mastered the fundamentals can be challenged to write independent sentences much sooner.  

 

 

 

Mixed Y1/2 class 



A typical Y1/2 writing lesson    

In the year 1/2 class, the children would follow the structure of the year 1 lesson, until the time at which the children need to go to tables and write 
their shared sentence. At this point in the mixed class, the year 1 children would then move out of the classroom to be led by a TA, using the skills 
modelled by the teacher.  The TA would then dictate some additional sentences for the children to write with the expectation that the children are using 
the skills that have modelled.  The TA would then direct the children to tick or fix their sentences, with the teacher or TA modelling the sentence on the 
whiteboard.   

When the year 1 children have left to start their dictated sentences, the class teacher would continue to work with year 2 children and follow the 
structure of the Y2 lesson. At this point, these children would be introduced to the text type (which they should have seen through the immersion). The 
teacher would then deliver the same structure of modelling a sentence, this time using year 2 skills. These children would then return to tables and be 
given dictated sentences by the teacher. The teacher would then direct the children to tick or fix their sentences.  

 

General structure of a KS1 lesson 

1) Learn it – the children are introduced to the hook of the lesson and complete activities that ensure they fully understand the text.  
2) Share it - the children are shown a sentence which models the fundamental skills, plus any additional skills planned for that lesson.  
3) Do it- the children are dictated sentences which they write in their books, adapted to needs of the pupils.  
4) Check it – the children check their sentences, using the ‘tick or fix’ technique.  
5) Try it – if the children have successfully written their dictated sentences, or they have mastered the skills, they can try writing their own 

sentences independently.  

Writing in KS2 

In KS2, we use a ‘gather, skills, apply’ approach to writing. This means that over a 2-3 week block of writing, the children follow this structure to lead 
them into independent writing. 

The curriculum for each year group is planned by the teachers, with the English lead, to ensure that each writing unit has appropriately planned skills, 
which match the text type and their year group objectives. These skills are taken from the Shawlands progression document, and are mapped on a skills 
coverage document.  

Teachers work collaboratively as a phase team to create a unit plan, which gives an overview of a unit of work, including the elements of challenge, 
choice and scaffolds planned into each lesson. This is used by teachers and teaching assistants, but also the SENDCo, the English lead and SLT to 
monitor teaching in English. Teachers have flexibility in the materials they use to plan their lessons, and are encouraged to use a range of resources to 
make sure they get ‘the best of the best’. Frequently used resources include Literacy Shed, Vocabulary Ninja and Grammarsaurus.  

Children apply the ‘Place Value of Grammar and Punctuation’, which is a Grammarsaurus system which recaps the fundamentals of writing, at the 
start of each year. We have adapted the system to suit our school, therefore we embed the system into a unit of writing.  

Audience, purpose and outcome 



In KS2, children always write for a purpose and audience. This is explicitly taught to the children and is embedded as the ‘why’ throughout their 
writing journey. At the end of a unit, the children will then see themselves as writers as their writing will be published for its intended outcome: e.g. 
shared with parents, sent to a specific person or group in the community, performed in class or read to other pupils in school.  

 

Shared Writing 

Shared writing is an integral part of the writing process and must be planned carefully to get the most out of every child in the class.  Teachers can use 
a variety of methods to complete shared writing, such as slow writing, chain writing or DAD WAVERS. These techniques have been shared with staff, 
including TAs, in INSET day training.  

Whichever method is used, it MUST involve the teacher demonstrating their own writing choices to show the children what they expect to see in their 
writing. They teacher must be using skills and vocabulary that have been taught in the unit, along with other skills from previous units. Teachers must 
show that they are making careful considerations for their sentences or language choices and must be ‘thinking out-loud’. For example, “I think I need 
to use a different sentence starter now as I have repeated ‘He’ twice.” Or “I have used a lot of longer sentences and I think the writing will get muddled 
if I use another one, I am going to use a short sentence now for effect”.   

Teachers must demonstrate that they are applying the skills learned in the Place Value of Punctuation and Grammar unit, which shows children how to 
punctate sentences and check for the subject and the verb. For example, “Now I have written my sentences, I am just going to check for the subject, verb 
and leftovers to make sure my full stops are in the correct places.” 

Teachers must draw on the children for ideas, to keep the whole class engaged and involved in the writing process, rather than just taking examples 
from select children. Leading on from the example statements given by the teacher in the previous paragraph, if the skills are ones that all children 
should be able to use, they may be asked, “Can you help me think of one?” and all children will write an example on their whiteboards or discuss their 
ideas with a partner.  The teacher will then take different examples, discussing some of them with the class.  The teacher should then pick which one 
they want to use in their writing, or combine one with their own ideas. 

Teachers must also demonstrate that they are editing their work constantly and always rereading their sentences, again, thinking out loud during the 
process. “I think I’m going to change that word as I don’t think it works in that sentence”, or, “I think I am going to get rid of these adjectives as the 
sentence would be more impactful without any”. 

Teachers may choose to ‘accidentally’ make a mistake that the teacher knows, from marking, that a lot of the children have been doing in their writing, 
and use this as a teaching point. However, care must be taken that all the children understand the corrected version is the right one.  

Teachers should try to do at least some of the shared write by hand, in order to demonstrate correct letter formation and neat presentation. The final 
shared writing piece that has been produced should be displayed on the working wall as a reference for the children when they begin to write 
independently.   

 

 



Editing  

At the end of each writing session, children will be given time to read back through their own writing ‘as a reader’. They will be encouraged to think 
about if the writing is suitable for the purpose, audience and text type and is cohesive when read aloud. Teachers may plan in opportunities for children 
to do this aloud to the class. 

After doing this, they will be told to look for any errors in punctuation, spelling and grammar and correct this in blue pen. If the corrections are more 
than a single word, they will use a footnote system in order to keep work clear and presentation neat.   

The children will then be encouraged to look for where they have used the taught skills within their writing and edit these if necessary or add them in if 
they have not been used.  

Finally, children will be encouraged to ‘up-level’ some of their work, such as their sentence starters or vocabulary choices, by using toolkits or 
discussing with a partner.  

It is important that teachers scaffold the up-levelling process by giving direct instructions, e.g. “I want everyone to up-level 2 adjectives to make them 
more specific”, rather than just telling children to “edit their work.” 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

The Gather, Skills, Apply Approach 



Gather  Skills  Apply 

Children will begin their learning journey by 
being hooked into their writing through a 
variety of stimulus, such as: 
-drama 
-immersive experiences  
-curriculum work 
-videos 
-core texts 
-wider reading  
-research 
-artefacts and physical resources  
 
Children will then study the text type and 
complete tasks that ensure that they fully 
understand the style, purpose and audience 
through a range of learning opportunities, 
such as: 
-inference grids 
-drama activities 
-role on the wall 
-comprehension  
-picking apart ‘WAGOLLs’ 
 
Children should learn key vocabulary linked to 
the unit, gather examples from key texts and 
be aware of the impact it has upon the reader, 
such as: 
- Shades of meaning  
-Magpie activities 
-Zones of relevance  
-Vocabulary sentence building 
 
Be mindful that the more experience children 
get with a text type, the less time they will 
need to spend familiarising themselves with 
the features. 

Teachers will select between 1 and 3 key 
grammatical skills (depending on the year 
group) to be taught within the unit and will 
spend time practising using the skills, linked to 
the stimulus. The children should also be 
encouraged to apply the vocabulary gathered 
earlier on in the unit. The skills practice can be 
done in many ways, such as: 
-up levelling a WABOLL 
-sentence level practise 
-rearranging chopped up sentences  
-story boards / comic strips 
-labelling or providing captions for images  
 
Teachers should plan a ‘mini-writing task’ that 
consolidates all the skills taught so far in the 
unit. 
 
Teachers should mark this writing, providing 
feedback that the children can respond to. 
Teachers can then use this piece to assess 
whether the skills need revisiting or are ready to 
be applied to the final piece.  
 
Children will then plan their final piece. This 
needs to be explicitly taught and modelled to 
the children, for example, they may be shown a 
bad example of planning then practise with the 
teacher planning in a different context. They 
may use a planning frame with prompts and 
guides, but this level of support should be 
removed as children move further up school.  
 
 

The class teacher must lead a shared write 
with the children so that they have seen a 
modelled version being written by their 
teacher. (See section on shared writing.)  
 
This should be used as an opportunity to 
assess which children seem confident and 
which children seem like they will need 
more support when they begin to write 
themselves.  
 
After the children have taken part in shared 
writing and now have a whole class model 
displayed in the classroom that that they 
have all contributed to, they can begin to 
write themselves.  
 
Teachers should work with some groups to 
complete a ‘guided write’, while others may 
now begin to write independently. Though, 
unless the writing is an assessed piece of 
work, teachers should continue to help, 
support and challenge children throughout 
their writing if they require it.  
 
Teachers should mark this writing, 
providing feedback that the children can 
respond to. (See feedback section for further 
information). 
 
The children will continually edit their 
work throughout the writing sessions and 
will be given time at the start of sessions to 
address any feedback from teachers or 
peers. (See editing section for further 
information). 

 



Long Term Plan 

The long-term plan shows the full school overview of what is being taught and when, showing the coverage of text types. Example: Autumn cycle B. 

Writing to entertain    Writing to inform    Writing to persuade      Writing to discuss    Poetry   

 

 

  

Skills coverage document (medium-term) 



The skills coverage document shows the coverage of skills taught within a unit of writing. This is planned with the English lead, to ensure coverage and 
progression across the year.  

Example from autumn 1, cycle B, UKS2 

 

 

 

 

 

 

 

 

 

 

 

 

Skills progression document (example of a strand) 



This document shows the progression of the writing curriculum across each year group. It includes the TAF statements for Y2 and Y6. Example strand: 
inverted commas (EYFS to Y6) 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Unit plans  



This is the planning format that teachers use to plan their unit of work, briefly detailing the learning objective, input, activity and personalised 
learning. Leaders will look at this to monitor progression within a unit, SEND support, GD challenge and will check to see that gather, skills, apply is 
being used to structure a unit of work. 

 

 



 

 

 

 

 

 

 

 

 

 

 



Text Type Coverage  

This document shows the progression of different genres and text types that are covered across school. 

 

 



Support for pupils  

Working Walls 

These are an extremely important part of the learning process. Working walls should mirror the gather, skills, apply approach. They should show the skills 
being taught, give explanations and model examples. These should be written on clearly and placed where all children can see them. During the process, the 
working walls should be referred to regularly and often as a way of modelling their use. The children should see that you are using these as a form as of 
continuous provision. These should remain on the walls for as long as the children need and should remain after a learning journey so children are reminded 
and encouraged to apply the skills they learned previously in other writing. Vocabulary (see below) should be updated regularly with the learning journey 
and words left up to continue to use throughout the year.   

 

Vocabulary 

For each writing unit, children will be introduced to high level, subject specific words during the 
‘gather’ lessons. These should be ambitious words that teacher’s want children to use to enrich their 
writing. These words should be displayed on working walls and should include the definition of the 
word. See example for a Y5 class: 

 

 

 

Toolkits 

Each year group have writing toolkits which are available to all children. Children are taught to use these to support them when independently writing and 
editing. They feature resources such as checklists, vocabulary sheets, WAGOLLS and reminders of how to use SPaG skills. Whilst some ‘generic’ sheets, such as 
Y3.4 words, may be kept in the folders all year round, teachers should update the toolkits for each unit of work, so that the resources inside are specific to 
what is being taught. Teachers should show the children the new resources as they are added to the toolkit, teaching the children how to use them. After a 
unit has ended, the resources can be kept inside, if teachers think they could be used in future units, or discarded of. Toolkits should not be overloaded with 
resources and children should be aware of what is inside the toolkit at all times.  

Teachers may also make individual toolkits for certain children, which might include content that is personal to them.   

 
 
 
 
 
 



Assessing Children’s Work  
 
At Shawlands, we assess writing in a number of ways: 

 During lessons, we give instant verbal feedback, asking children to make changes and improvement to their work. 
 We use carefully planned questioning to inform our assessments of children’s understanding. 
 We mark children’s work using the feedback policy codes, which enables children to quickly spot any errors and correct them. 
 We provide written feedback on extended pieces of work, where children are given time respond and correct any mistakes, or work on any 

challenges, at the start of the lesson. 
 Peer and self-marking strategies are used to help encourage the children to be reflective of their own and their partner’s work. If peer marking is 

used, a partner will leave a ‘heart’ for a feature they liked and a ‘T’ for an area of improvement. Older children can write a sentence explaining 
why they liked it.  

 
Marking Policy  

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



Independent writing  
 
In some writing units, we provide the children with an opportunity to write independently, in order for us to be able to assess their understanding of 
the skills taught in the units so far and to see if they can apply what they have learned without teacher guidance. 

This builds a collection of pieces which children can use to make an end of year assessment of the pupil in writing. Teachers do not assess whether a 
child is working at the expected standard based on just on piece, as skills are gathered across pieces depending on what has been taught.  

In order for writing to be classed as independent, there must be a different stimulus for writing or a change in the original stimulus, such as an 
alternative ending or different character (most suited to KS1).  

The children are expected to plan and write without adult support and without the guidance of detailed success criteria. However, children are able to 
use word banks, dictionaries, thesaurus, working walls and WAGOLLs to support them in their writing, can make their own success criteria and can 
work with peers to share ideas. 

Within each phase, staff are free to choose which writing units they produce an independent writing outcome from. We encourage staff to vary the 
genre of writing each time, so that by the end of the year, they have assessed all types of writing genres. There is an expectation regarding the number 
of assessments to be completed throughout the year:  
 
Autumn 1 Autumn 2 Spring 1 Spring 2 Summer 1 Summer 2 

None  One piece Two pieces Two pieces Two pieces One piece 



 
Writing assessment tick sheets 
 

 
 


